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Inquiry Project Plan
	Inquiry Title:
	Black Lives Matter
	Time Frame
	One year
	Inquiry Approach:
	Problem based learning

	Name:
	Mrs. Jenna Morton
	Subject(s):
	LA, Social mainly, some Health, Math, Religion, Art 
	Grade(s):
	6


Inquiry Project Rationale & Overview
	Why does this topic matter to students? This inquiry topic of Black Lives Matters is significant to students because of the recent movements, protests, and riots that have taken place in the United States as well as Canada. There is a long standing history of racial segregation in both Canada and the United States, as well as many other countries. It is important for students to learn about the history of the movement and how history affects our thoughts and behaviors today and what we can do to become better citizens. 
How does this project incorporate the inquiry cycle? This project incorporates the inquiry cycle through problem-based learning, where students are introduced to the complex problem of why we are where we are at today with the Black Lives Matter movement. Students will be able to connect what they learn in class to this very real-world problem. 



Key Questions For Inquiry

	Core Question
	Supporting Questions

	What is the significance of the Black Lives Matter movement in today’s world?
	· What responsibility do we have to the rights of others?

· What is the Black Lives Matter movement? 

· Who are influential African Americans and what role do they play in the Black Lives Matter movement? 

· What impact does our history have on our present?

· What are basic human rights?

· Do human rights differ from human-to-human?

· How do we help our society become truly equal in our human rights? 

· How can we become accepting of individuals who are different from ourselves? 

· What right do we have to partake in our cultural traditions and holidays? 

· Are certain populations more at risk of/more exposed to diseases?

· How do groups work together to have their mission known and spread? 

· Why do you believe what you believe? What impact do other people have on your beliefs and values, and therefore your actions about acceptance of others?

· What impact can citizens have on policy making regarding acceptance (and rights) of others?
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Inquiry Approach and Rationale

	This project will encompass problem-based learning. The problem in the world is that we do not value all lives equally, so students will be asked to develop a deeper understanding of the Black Lives Matter movement, will be using their problem-solving skills, critical thinking skills, and will be finding interconnectedness between concepts in order to provide potential solutions for this problem (Scott, Smith, Chu, and Friesen, 2018). Through this problem-based learning project, students will hopefully develop positive attitudes toward their learning, and become more engaged thinkers and ethical citizens (Government of Alberta, 2010).



Core Principles of Effective Teaching (Sharon Friesen)
	Core Principle 1: Effective teaching practice begins with the thoughtful and intentional design of learning that engages students intellectually and academically.

*What aspects of the inquiry are the most challenging and meaningful for students?
	I think that the most challenging aspect of this project, but also the most meaningful is facing our history of the treatment of others, as well as realizing that although racism and poor treatment is not so overt anymore, does not mean that it is not occurring. 

	Core Principle 2: The work that students are asked to undertake is worthy of their time and attention, is personally relevant, and deeply connected to the world in which they live.

*What makes this inquiry valuable, meaningful, and “alive” for the students and teachers?
	What makes this inquiry valuable, meaningful, and alive for myself as well as students is all of the recent events regarding the Black Lives Matter movement. These events have been well documented in the media over many years, and have recently begun to rear their heads again. 

	Core Principle 3: Assessment practices are clearly focused on improving student learning and guiding teaching decisions and actions.

*How do I define learning and success in this inquiry? How is learning expressed and articulated in peer, self and teacher assessments?
	Learning and success in this inquiry is defined for me by the development of students’ knowledge in the movement, as well as understanding the history of oppression. Students will continually be reflecting on their learning in this project, as well as providing feedback for me to guide the next lessons and activities. 

	Core Principle 4: Teachers foster a variety of interdependent relationships in classrooms that promote learning and create a strong culture around learning.
*How do I connect students with each other, with experts in the field, with larger communities and nature, and across disciplines?
	This project is cross-curricular in that it incorporates mostly Language Arts outcomes, but also outcomes relating to Social Studies, Math, Health, Art, and Religion. Students will be provided time to work independently as well as in groups. Guest speakers can be brought in, and to culminate the learning, students will take part in a peaceful protest to demonstrate their learning to the community. 

	Core Principle 5: Teachers improve their practice in the company of peers.

*How do I reflect on the inquiry together, and/or collaborate with others?
	I plan to share this inquiry project with my grade level team, and ask them for feedback on it. 


Alberta Outcomes to Be Covered 
	Language Arts

(Alberta Education, 2015b) 
	· 1 – explore thoughts, ideas, feelings, and experiences 

· 1.1 engage in exploratory communication to share personal responses and develop own interpretations

· 1.2 select from the ideas and observations of others to expand personal understanding

· 1.2 use talk, notes, personal writing and representing, together with texts and the ideas of others, to clarify and shape understanding

· 2 – comprehend and respond personally and critically to oral, print, and other media texts 

· 2.1 apply knowledge of organizational structures of oral, print and other media texts to assist with constructing and confirming meaning

· 2.1 identify, and explain in own words, the interrelationship of the main ideas and supporting details

· 2.1 use definitions provided in context to identify the meanings of unfamiliar words

· 2.1 monitor understanding by evaluating new ideas and information in relation to known ideas and information

· 2.1 use text features, such as charts, graphs and dictionaries, to enhance understanding of ideas and information

· 2.1 identify and use the structural elements of texts, such as magazines, newspapers, newscasts and news features, to access and comprehend ideas and information

· 2.2 experience oral, print and other media texts from a variety of cultural traditions and genres, such as autobiographies, travelogues, comics, short films, myths, legends and dramatic performances

· 2.2 explain own point of view about oral, print and other media texts

· 2.2 discuss common topics or themes in a variety of oral, print and other media texts 

· 2.2 discuss the author’s, illustrator’s, storyteller’s or filmmaker’s intention or purpose

· 2.2 observe and discuss aspects of human nature revealed in oral, print and other media texts, and relate them to those encountered in the community

· 2.2 identify or infer reasons for a character’s actions or feelings

· 2.4 choose life themes encountered in reading, listening and viewing activities, and in own experiences, for creating oral, print and other media texts

· 3 – manage ideas and information 

· 3.1 distinguish among facts, supported inferences and opinions 

· 3.1 use note-taking or representing to assist with understanding ideas and information, and focusing topics for investigation

· 3.1 decide on and select the information needed to support a point of view

· 3.1 develop and follow own plan for accessing and gathering ideas and information, considering guidelines for time and length of investigation and presentation

· 3.2 locate information to answer research questions, using a variety of sources, such as printed texts, bulletin boards, biographies, art, music, community resource people, CDROMs and the Internet

· 3.2 use a variety of tools, such as bibliographies, thesauri, electronic searches and technology, to access information 

· 3.2 skim, scan and read closely to gather information

· 3.2 evaluate the congruency between gathered information and research purpose and focus, using pre-established criteria

· 3.3 organize and develop ideas and information into oral, print or other media texts with introductions that interest audiences and state the topic, sections that develop the topic and conclusions

· 3.3 make notes on a topic, combining information from more than one source; use reference sources appropriately 

· 3.3 use outlines, thought webs and summaries to show the relationships among ideas and information and to clarify meaning 

· 3.3 quote information from oral, print and other media sources

· 3.4 select appropriate visuals, print and/or other media to inform and engage the audience

· 4 – enhance the clarity and artistry of communication

· 4.1 work collaboratively to revise and enhance oral, print and other media texts 

· 4.1 ask for and evaluate the usefulness of feedback and assistance from peers

· 4.1 revise to provide focus, expand relevant ideas and eliminate unnecessary information

· 4.3 use various styles and forms of presentations, depending on content, audience and purpose

· 4.3 respond to the emotional aspects of presentations by providing nonverbal encouragement and appreciative comments

· 5 – respect, support, and collaborate with others 
· 5.1 compare personal challenges and situations encountered in daily life with those experienced by people or characters in other times, places and cultures portrayed in oral, print and other media texts
· 5.1 use appropriate language to participate in public events, occasions or traditions
· 5.1 demonstrate respect by choosing appropriate language and tone in oral, print and other media texts
· 5.2 assume a variety of roles, and share responsibilities as a group member
· 5.2 identify and participate in situations and projects in which group work enhances learning and results
· 5.2 contribute to group knowledge of topics to identify and focus information needs, sources and purposes for research or investigations 
· 5.2 address specific problems in a group by specifying goals, devising alternative solutions and choosing the best alternative
· 5.2 assess own contributions to group process, and set personal goals for working effectively with others



	Social Studies
(Alberta Education, 2015d)  
	· 6.1.1 recognize how individuals and governments interact and bring about change within their local and national communities: 

·  recognize and respect the democratic rights of all citizens in Canada (C, I) 

· value the role of the Canadian Charter of Rights and Freedoms in protecting individual and collective rights and freedoms (I, PADM) 

· recognize the influence of historical events and legislation on democratic decision making in Canada (TCC, PADM) 

· value citizens’ participation in a democratic society (C)

· 6.1.2 demonstrate an understanding of the fundamental principles of democracy by exploring and reflecting upon the following questions and issues:

· How does Canada’s justice system help protect your democratic and constitutional rights? (C, PADM)

· 6.1.3 analyze how the democratic ideals of equity and fairness have influenced legislation in Canada over time by exploring and reflecting upon the following questions and issues: 

· How does the Canadian Charter of Rights and Freedoms protect the individual rights and freedoms of all Canadians? (I, PADM) 

· How does the Canadian Charter of Rights and Freedoms protect collective rights in Canada (i.e., Aboriginal rights, the linguistic rights of official language minorities)? (I, PADM)

· Why is the Canadian Charter of Rights and Freedoms entrenched in the Canadian Constitution? (C, I, PADM)

· 6.1.6 analyze how individuals, groups and associations within a community impact decision making of local and provincial governments by exploring and reflecting upon the following questions and issues: 

· How can individuals, groups and associations within a community participate in the decision-making process regarding current events or issues (i.e., lobbying, petitioning, organizing and attending local meetings and rallies, contacting elected representatives)? (C, PADM)

	Health 
(Alberta Education, 2015c) 
	· W–6.6 examine and evaluate the risk factors associated with exposure to blood-borne diseases—HIV, AIDS, hepatitis B/C; e.g., sharing needles, body piercing, tattooing, helping someone who is bleeding, being sexually active  

· R–6.6 develop strategies to maintain and enhance appropriate cross-age relationships; e.g., within the family, school and community

· R–6.7 apply a variety of strategies for resolving conflict; e.g., practise treating differences of opinion as opportunities to explore alternatives

· R–6.8 analyze the influence of groups, cliques and alliances on self and others; e.g., at home, in school, in the community 

· R–6.9 make decisions cooperatively; e.g., apply a consensus-building process in group decision making

· L–6.3 analyze influences on decision making; e.g., family, peers, values, cultural beliefs, quality of information gathered  



	Math
(Alberta Education, 2016)
	· Number

· 6. Demonstrate an understanding of percent (limited to whole numbers), concretely, pictorially and symbolically. [C, CN, PS, R, V] (through using percentages for data) 

· Patterns and Relations

· 1. Represent and describe patterns and relationships, using graphs and tables. [C, CN, ME, PS, R, V]

· Statistics and Probability

· 3. Graph collected data, and analyze the graph to solve problems. [C, CN, PS, R, T] (could have them use data they collected and graph it) 



	Art (Alberta Education, 2015a) 
	· Expression 10(i) 

· PURPOSE 2: Students will illustrate or tell a story. Concepts A. A narrative can be retold or interpreted visually. B. An original story can be created visually. C. Material from any subject discipline can be illustrated visually. D. Slogans, causes and promotions can be told visually.

· PURPOSE 5: Students will create an original composition, object or space based on supplied motivation. Concepts: A. Outside stimulation from sources such as music, literature, photographs, film, creative movement, drama, television and computers can be interpreted visually.


Indigenous Connections/ First Peoples Principles of Learning
	How will I incorporate Indigenous knowledge and principles of learning?         
The First People’s Principles of Learning states that learning “supports the well-being of…the community” (FNESC, n.d.). This project will assist our small town, as well as the impact that these students have moving forward, on communities to be more inclusive and respectful of diversity. It also states that “learning involves recognizing the consequences of one’s actions.” Through this project, students will be realizing the impact that their thoughts, behaviors, and actions have on others, as well as the influence that their ancestors have had. Since this will be a year-long project, students must also realize that “learning involves patience and time.” This is not a project that can just be done or should just be thought about for a short period of time, but rather would benefit from longer duration of learning, which requires patience. Students will also be, throughout the project, exploring and realizing how learning about the Black Lives Matter affects their identity.  



Respectful Relations
	How will I invite students of all backgrounds, interests and skills into the inquiry?         
 The project will begin with a “who are you?” project in the first weeks of school where students draw, write, create a poster/video, etc. about who they are. These will then be shared with the class and emphasized how even though we are all here in the same class together, we all have some similarities and some differences. 


Week-by-Week Year Plan

	Week #
	Time Estimate
	Guiding Question 
	Teacher/Student Activities
	Assessment Practices 

	1 (August 31 – Sept. 4)
	1 hour
	What are basic human rights? What rights do you want in this class?


	Discuss – come up with a list of rights that students believe they should have in schools and life in general. Students first to come up with a few examples on their own and then share as a class. Decide on 5 that will make the Classroom Charter (ex. Everyone reserves the right to have their voice heard.) This will be our Charter for the rest of the year (amendments may be made in writing and a vote takes place in order to officially make the amendment)

(Idea came from Learn Alberta, 2011). 
	Ensure student participation in

	2 (Sept. 8 - 11)*
	1 hour 
	Who are you?
	Ask/Create - Students create a picture, writing, video, etc. of who they are 
	-ensure students have at least 5 aspects of who they are (and these must go deeper than just I have brown hair).

	3 (Sept. 14 - 18)
	45 mins
	Who are you? 
	Discuss - Students will share with the class what they created last week 

As Bailey (n.d.) discusses, students need to be comfortable sharing their thinking and realize that sharing can be beneficial. This is the beginning to a classroom that has a lot of conversations and through this more basic activity of students sharing who they are, they will be more likely to engage in tough conversations later on. 
	-formative assessment on students’ ability to present in front of a group 

	4 (Sept. 21 – 25)

5 (Sept. 28 – Oct. 2) 
	1 hour
	Why do you believe what you believe? What impact do other people have on your beliefs and values, and therefore your actions about acceptance of others?


	Discuss - discussion about what beliefs are, what some beliefs that students have are, and how they think they came to believe that 

Students will do first an independent write, then share in a group, and then share with the whole class 
	-ensure students participate in discussion

-formative assess their independent writing 



	6 (Oct. 5 – 8)*
	3-4 hours

(2-2.5 hours in class, 1-1.5 hours out of class)  
	Why do you believe what you believe? What impact do other people have on your beliefs and values, and therefore your actions about acceptance of others?


	Investigate - Students will come up with a few questions to ask family members about some of their core values/beliefs. 

Examples may include beliefs about: family, religions, honesty, diversity, culture, race, (dis)ability, education. These beliefs should be related to what they journaled about the previous week.
Students do not need to provide which family member said what/has what belief, but should come with a list of at least 5 beliefs total of various family members.

Reflect - Students will compare these beliefs with the beliefs they wrote about the prior week to determine “are my beliefs the same as or different than my close family members”? 

Discuss – did you find that you had similar/same beliefs as your family members? Or different? Where do you think your beliefs come from? 


	-formative: students must have at least 5 questions to ask their family

-students will be assessed on their journal entry to show how (or how not) their beliefs are influenced by family members. Formative assessment of ability to go in depth and explain how their beliefs relate to their families’ 

	7 (Oct. 13 – 16)*
	30 mins
	What does “Black Lives Matter” mean to you?
	Discuss – class will participate in a discussion about what this means to them 

Reflect ​– ​students will reflect on how what this means to them is impacted by others close to them (friends, family) and on their initial understandings of BLM 

	Ensure students participate in discussion and review student journals

	8 (Oct. 19 – 23)
	1 hour 
	What is the Black Lives Matter movement?
	Investigate – students will partake in their first short research project of the year where they will find basic information on the Black Lives Matter movement and record it how they see fit (this will be a short project, students should not be spending a lot of time on the presentation portion, just more getting basic information down)

*teach students how to cite a source*
	Teacher will be able to see which students need more assistance in their research vs. those who are already very independent with it. Teacher will formatively assess students’ information they discovered about the BLM movement. 

	9 (Oct. 26 – 30) 
	1 hr/

week for 3 weeks 
	What are basic human needs and rights? (relate back to beginning of year when creating class Charter) 
What is the Canadian Charter of Rights and Freedoms and what role does it play with the Black Lives Matter movement?

Do human rights differ from human-to-human?

How do we help our society become truly equal in our human rights? 

What responsibility do we have to the rights of others?

Even though the Charter came about in 1982, does that mean people should not have all had the same rights before that? Do people now have the same rights? Is the Charter always followed?

	Discuss – what are basic needs of humans? What are human rights? 

Investigate – look at Canadian Charter of Rights and Freedoms (Government of Canada. (2020). Constitution act, 1982. Retrieved from https://laws-lois.justice.gc.ca/eng/Const/page-15.html)

and determine how it relates to black rights  
Some potential activities/Resources: Handouts from Law Lesson (2016). Canadian charter of rights and freedoms. Retrieved from https://www.lawlessons.ca/lesson-plans/1.3.canadian-charter-of-rights-and-freedoms-activities
Learn Alberta. (2011). Understanding our rights and responsibilities. Retrieved from http://www.learnalberta.ca/content/ssoc6/html/understandingourrightsandresponsibilities_cc.html (see Introduction to the Canadian Charter of Rights and Freedoms for a worksheet/scavenger hunt to do)
Parliament of Canada. (2009). Our country, our parliament. Retrieved from https://lop.parl.ca/about/parliament/education/ourcountryourparliament/TeacherGuide/activities-sect1-e.asp
	

	10 (Nov. 2 – 5)*
	Continue teaching about Charter of Rights and Freedoms 

	11 (Nov. 12 – 13)*
	Continue teaching about Charter of Rights and Freedoms and relate to Black Lives Matter movement 

	12 (Nov. 16 – 20)
	1 hr. 
	Was slavery prevalent in Canada?  
	Ask: We know that slavery happened in America, but did it happen in Canada, too? (students have background knowledge of underground railroad from grade 5). Students to record thinking in journal. 
Investigate and Discuss:

Print off articles/readings about slavery in Canada – do a sort of round robin where kids are in groups and go around to read the different articles about slavery in Canada.

Articles/Readings to use:

Canadian Museum for Human Rights. (2020). The story of slavery in canadian history: It happened here, too. Retrieved from https://humanrights.ca/story/the-story-of-slavery-in-canadian-history
The Canadian Encyclopedia. (2020a). Black enslavement in canada. Retrieved from https://www.thecanadianencyclopedia.ca/en/article/black-enslavement
Brown, K. (2019). Canada’s slavery secret: the whitewashing of 200 years of enslavement. Retrieved from https://www.cbc.ca/radio/ideas/canada-s-slavery-secret-the-whitewashing-of-200-years-of-enslavement-1.4726313
PBS. (n.d). Abolition of slavery in canada. Retrieved from https://www.pbs.org/black-culture/shows/list/underground-railroad/stories-freedom/abolition-slavery-canada/

	Peer assessment/

feedback from participation in round robin readings 

	13 (Nov. 23 – 27) 
	1 hour
	Was slavery prevalent in Canada? (cont.) 
Why do we not ‘see’ our slavery history in Canada? 

What laws were put in place regarding slavery? 
	Investigate: continue readings from prior week if needed
Watch: Razavi, K. (2020). The history of canadian slavery goes back 400 years, except we’re blind to it. Retrieved from https://globalnews.ca/news/7060626/canada-history-of-slavery/
Bamfilmstv. (2011). Hidden history of black Canadians. Retrieved from https://www.youtube.com/watch?v=iX9RBFFuTeU
Discuss: prior knowledge about underground railroad. Did this positive view of Canada being a refuge for slaves ‘erase’ the history of slavery in our own country?

Investigate and discuss: The Canadian Encyclopedia (2020b). Chloe cooley and the act to limit slavery in upper Canada. Retrieved from https://www.thecanadianencyclopedia.ca/en/article/chloe-cooley-and-the-act-to-limit-slavery-in-upper-canada 

Read together and discuss how the act came about and the impacts of it. 

Reflect: students journal about their thoughts knowing that slavery was not just in the United States, but also in Canada 
	Formative assessment of journal 

	14 (Nov. 30 – Dec. 4)
	1 hour 
	Is the concept of slavery present in the Bible? How far back does the concept of slavery go?
	Investigate: Students are to find Bible passages that relate to slavery. They will choose one that they understand and rewrite it in ‘today’s’ language. They will share their understanding of the Bible passage with a peer.

Potential reference for students: 

Openbible.info. (2020). Slavery. Retrieved from https://www.openbible.info/topics/slavery
	Peer assessment to demonstrate understanding of passage 

	15 (Dec. 7 – 11)
	1 hour 
	How do the 10 commandments relate to BLM movement and slavery? 
	Ask: what are the 10 commandments? 

Use this resource if students need a refresher 

Beginningcatholic.com. (2016). Essential freedom: Catholic ten commandments. Retrieved from http://www.beginningcatholic.com/catholic-ten-commandments
Investigate/Discuss: How do the 10 commandments relate to slavery and the Black Lives Matter movement? Students to provide arguments for which commandments they feel relate to slavery and BLM movement. Present these arguments to some peers and provide reasoning for why they believe that relates to this.

(*Important to do a lesson about 10 commandments prior to this lesson so students are refreshed and have deeper understanding for this lesson.)
	Peer feedback on strength of argument for commandment relation 

	16 (Dec. 14 – 18)
	2 hours 
	What right do we have to partake in our cultural traditions and holidays? 


	Ask: In Canada, should all individuals have the right to partake in their cultures’ holidays and traditions? 

Investigate: Students research about Kwanza 

Create: students create a visual image to represent the holiday of Kwanza based on their research 
	Peer feedback on image 

	17 (Jan. 4 – 8)
	1 hr. 
	What is Black History month? 

Do you view it positively or negatively? 
	Investigate:

Watch PBS Newshour. (2012). Why not everyone supports black history month. Retrieved from https://www.youtube.com/watch?v=vDs50IVOmEI
Global Citizen. (2017). Kids explain black history month. Retrieved from https://www.youtube.com/watch?v=Lzt3gFgYVYk
Reflect and create: Students quickly reflect on their own understandings/beliefs about Black History month and journal positives/negatives. They choose a ‘side’ and do a class debate on the positives/negatives 
	Formative assessment from teacher regarding the strength of their argument 

	18 (Jan. 11 – 15)
	1 hr.
	How does Malcolm X relate to the Black Lives Matter movement?

What impact does our history have on our present?


	Investigate: 

Read: Shabazz, I., Ford, A.G. (2013). Malcolm little: The boy who grew up to become Malcolm x. Atheneum books for young readers. New York, NY. 

Watch: The Washington Post. (2015). Malcolm x: ‘By any means necessary’ Retrieved from https://www.washingtonpost.com/video/national/malcolm-xs-by-any-means-necessary-speech/2015/02/20/16fecd00-b955-11e4-bc30-a4e75503948a_video.html and discuss what “by any means necessary” means 

Discuss: thoughts about Malcolm X (discuss how the X means that he does not know his last name due to slavery) 

Reflect: Students journal independently their thoughts about him and what he did (this will be compared to Martin Luther King Jr. in the next lesson) 


	Formative assessment by teacher of student journal 

	19 (Jan. 18 – 22)
	50 minutes 
	What impact did Martin Luther King Jr. have on the creation of the Black Lives Matter movement? (even though the movement started many years after he died) 

What impact does our history have on our present?


	Investigate and Discuss: Students will read and watch about Martin Luther King Jr. (See full lesson “Martin Luther King Jr. Lesson 19”) 

Discuss: compare and contract between Malcolm X and Martin Luther King Jr. 

Reflect: Students to journal their thoughts and Martin Luther King Jr. and relate these to Malcolm X. Similarities/differences between them? 
	Formative assessment of journal entry 

	20 (Jan. 25 – 28) *
	~10 hours (the project will continue for 5 additional  weeks) 
	What impact can citizens have on policy making regarding acceptance and rights of others?

Who are influential African Americans and what role do they play in the Black Lives Matter movement? 


	Investigate: Students will conduct a research project about an individual who was influential in the Black Lives Matter movement. This could be an African American, or other individual who has assisted in the movement. Students will brainstorm questions about this project first (examples may include: what role did they play in the Black Lives Matter movement? Why did they get involved?, etc.)

Students will create a presentation about the individual (interview, google slides, video, speech, etc.) 

-some examples of people could be: people from history, current celebrities, politicians 

Potential resource for students: 

Influencer Intelligence. (2020). #Blacklivesmatter: Notable celebrity moments. Retrieved from https://www.influencerintelligence.com/blog/Bv/black-lives-matter-notable-celebrity-moments
	Peer and self-assessment will occur throughout.

Have students help create the rubric. (Galileo Education Network, 2015) 
Summative assessment of presentation. 

	21 (Feb. 1 – 3) *
	Continuation of research 

	22 (Feb. 8 – 12) 
	Continuation of research

	23 (Feb. 16 – 19) *
	Continue research/Create presentation

	24 (Feb. 22 – 26) 
	Create presentation (open format: could create a short story/bibliography, powerpoint, video, song, etc.) 

	25 (March 1 – 4) *
	Presentations to class 
	Students will be graded on the rubric that was co-created, but may include aspects such as: the research process, validity of their information (ability to cite sources at a grade 6 level), and presentation abilities

	25 (March 8 – 12)
	2 hours 
	What forms of racism are there? Is racism present in schools? 
	Investigate: students to learn about systemic racism, covert vs. overt racism (implicit vs. explicit)  
Act.tv. (2019). Systemic racism explained. Retrieved from https://www.youtube.com/watch?v=YrHIQIO_bdQ 

Reflect: questions at end of video (what are some implicit biases, prejudices that you hold?) (to be written in journal) 
PBS. (2016). Implicit bias: Peanut butter, jelly, and racism. Retrieved from https://www.pbs.org/video/pov-implicit-bias-peanut-butter-jelly-and-racism/
Discuss: systemic racism, implicit and explicit racism and how explicit was more common with slavery, but now implicit is more common

Investigate: look at statistics of how race affects education, using these or other sources:
Statistics Canada. (2020). Canada’s black population: Education, labor, and resilience. Retrieved from https://www150.statcan.gc.ca/n1/pub/89-657-x/89-657-x2020002-eng.htm
Statistics Canada. (2019). Data tables, 2016 census. Retrieved from https://www12.statcan.gc.ca/census-recensement/2016/dp-pd/dt-td/Rp-eng.cfm?TABID=2&Lang=E&APATH=3&DETAIL=0&DIM=0&FL=A&FREE=0&GC=0&GID=1325190&GK=0&GRP=1&PID=111844&PRID=10&PTYPE=109445&S=0&SHOWALL=0&SUB=0&Temporal=2017&THEME=123&VID=0&VNAMEE=&VNAMEF=&D1=0&D2=0&D3=0&D4=0&D5=0&D6=0
Reflect: which type of racism do you think is the ‘worst’ and why? (journal independently)
	Teacher formative assessment of journal 

	26 (March 15 – 19)
	*Continuation of last week 

	27 (March 22 – 26) 
	1 hour
	Are certain populations more at risk of/more exposed to diseases?


	Ask: ask students to share their thoughts/beliefs on this question
Investigate: Have students look at the following articles (can do small group, round robin, etc.) to understand the effects of race and health. 

CDC. (2019). Health, united states spotlight: Racial and ethnic disparities in heart disease. Retrieved from https://www.cdc.gov/nchs/hus/spotlight/HeartDiseaseSpotlight_2019_0404.pdf
Center for American Progress. (2010). Fact sheet: Health disparities by race and ethnicity. Retrieved from https://www.americanprogress.org/issues/healthcare/news/2010/12/16/8762/fact-sheet-health-disparities-by-race-and-ethnicity/
Pilkington, E. (2020). Black americans dying of covid-19 at three times the rate of white people. Retrieved from https://www.theguardian.com/world/2020/may/20/black-americans-death-rate-covid-19-coronavirus
Discuss and Reflect: why do you think African Americans have higher rates of disease than white Americans? Students discuss as a class then journal. 
	Formative assessment of journal 

	28 (April 7 – 9) *
	This is a ‘flex week’ before Easter break where if concepts have gone longer than planned there is a few days extra to push plans back/be able to go with the flow.

	29 (April 12 – 16)
	3-4 hours (over 4 weeks) 
	What questions do you still have about the Black Lives Matter movement? What else would you like to know about it?
	Discuss: students will discuss as a class things they would still like to know about the BLM movement and phrase it as a question

Investigate: students will research about one (or more) of the questions they still have about the movement 
	Formative assessment, teacher to help with forming questions and research as needed.

	30 (April 19 – 23)
	Continue research

	31 (April 26 – 30)
	Continue research/create short presentation

	32 (May 3 – 7)
	Finish creating presentation/present information (very short format, just present notes they have in a succinct way, do not need to create a formal ‘presentation’ in the form of a powerpoint, video, poster, etc. unless they want to/have time. Focus is more on the research) 
	Students will be marked on same rubric they created for the influential individuals assignment. (Galileo Education Network, 2015 discusses that this is an example of a generic rubric as it is used any time students do a similar type of task.)

Peers will be grading them.

	33 (May 10 – 14)
	2 hours 
	What is a peaceful protest? What is a riot? 

How do groups work together to have their mission known and spread? 


	Investigate: have half the class research about what a peaceful protest is and other half what a riot is. Benefits/drawbacks of both? As per Cain (n.d.), students will first be researching on their own and then share with the group, as there is benefit to first working on your own independently and then with the group. 
Create: students create a short skit to demonstrate to classmates what protest/riot would be like based on their research 

Reflect: students journal about which they think would be more beneficial (can also relate to Martin vs. Malcolm) 

*Tell students they will be partaking in their own peaceful protest to end the year (what do we need in order to do this successfully?)
	Formative assessment: skit and journal entry

	34 (May 17 – 21) 
	Prepare for peaceful protest – create posters, images, etc., create rubric, get permission forms for ‘field trip’ to walk around town with signs, police escort?, get community members involved? etc. (use as basis but let students come up with what we need and guide them as needed) 

	35 (May 27 – 28) *
	Continue preparing for protest

	36 (May 31 – June 4)
	Continue preparing for protest

	37 (June 7 – 11)
	Partake in a peaceful protest around town 
	Community members to grade students on their co-created rubric (aspects might include: ability to use images effectively, persuasiveness in belief of the importance of the movement, etc.) 

	38 (June 14 – 18) 
	1 hour 
	What did you learn regarding the Black Lives Matter movement this year?

What did you learn about history that will change how you treat people who are not the same color as you?
	Reflect: Students to look through journals they have kept all year long and reflect on their final learning – looking at their initial thoughts and understanding of BLM movement from week 7 and 8, and summarizing what they have learned throughout the year – what are the important key things they learned and lessons they learned to move forward. Have they changed in their thoughts and beliefs? 
	Summative assessment by teacher 

	39 (June 21 – 25) 
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